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iBSTBiCT . ' ^ 

The docuitent presents tbe resul-ts cf a project 
designed to encourage vocational teacher education expan^on in 
quality^ quantity^ and diversity to majtch the expansxon^l^ vocational 
education and lanpovec developientw. The material contained inTthe 
report represents a coasensus of considered judgment from a ,la'rg^ 
cross-section of people involved irith vocational teacher education. 
Seven meetings were held in various locations throughout the nation. 
Approximately 200 people from .49 States and the DistricE^of^C^lumbia 
parti cipirted in the discussions of teacher education. An intr^ductoi^y 
section describes the purposes and us^s of the report. The thre^-_^ 
major sections of the report^consist of, fundamental statements^, or 
principles^ each foj^lowed by an explanatory parsigrapb. The ^irst 
sectionr- PoundationSr lists i^:ems t^hat represent characte2:istics\ 
essential for gualit-y in any State's vocational teacher educa.tion • 
progiram. The next section delineates the roles ^ tasks r sind 
responsih4.1ities for teacher education under the headings, of 
instituti^alr locals St^ate^ and*Tederal. A final sectionr dealing 
with improvement and expansion of vocational teacher^ educationr is 
divided into four sections; ways and means^ proceduresr resources^ 
and rol'e of the America[n Vocational Association. Appended is a list 
of participants. (Authoir/HS) 
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The major goal of this project was to encourage vocational teacher 
education expansion in quality, quantity, and diversity to mati the 
expansion in vocational educattgn^an^ manpower development/ Thfe project 
was, designed for the asses^ent of need, . improvement of ^effectiveness 
definition q^' quality aci:ountabiliev for vocational teacW, edudation'' 
and professional, Sjevelopiaent of teacher educators* Ip sttbrt, teacher' 
education must rise again to a consqjiousness leyel in all planni&g 
aspects of vocational education. / - -v.* • ^ 



Seven meetings wereVheld in various locations thro.ughout thi nation. 
Approximately 200 people ^fom 49 ^tates and the District of CJoiumbia 
participated in the discussTDn*-^ teacher educattbn.' They Represented 
all of the vocational education service areas,' all levels of t^ac^ing 
and administration, teacher education institutions, business and ^dustiry, 
and the National Advisory Council on Vocational Education. Never Jjefore 
has such a diverse -.gjroup been assembled to produce a consensu3 about 
the muLt;i-faceted concerns of professional development in the area of « 
vocational teacher 'education. % , " 



Fdr purposes of simplicity, 'the term "vocational education" is used 
/ as a generic term to include, all fa^^cets of vocational, technical, practical 
arts, and manpower programs as,' these are related to teacher education and 
professional development. I) ' • 

The project had its origin in t-he AVA Teacher Education Department 



mde^ing, Washington, D.C., Ma 
- the provisions of Part F, S 
of California for manag'i^ment 
Cal.ifornia State Director o 
Division of Vocational Educ 
project. 



ch 1970-.' Th^ project was funded under; 
ion 553, EPDA, and'was assigned to the State 
Subsequently, fti;. Wesley Smith, 
Vocational Education, requested that thb 
ion, university of CalifoiSiia , direct ttie 



Dr. George L. Brandon; 
project. Dr. Nancy A. Gta] 



jcted as the chief consultant for the e.ntlre 
land Dr. FloyS M. Grainge represented the. 
AVA feacher Education 'Dep^tment as^ consultants . Many other pbrsons have 
provided inputs to this4stj(idy, including tlie EPDA doctoral . candidates ' 
at UCIIA. Miss I^jncy J. Gfiff, administratiye assistant, Divistbn of 
VocationalEducation, University of California was conc^rnfed throughout ' 
the study with genera jU-mefeting arrangements and' was respongibl' 
flrfal editing of .the report 



Melvin'L. Barlow 
Project Director 
University of California, Los Afageles 
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INTRODUCTION , 

at 

The quality of vocational education depends in a very large measure 
upon the quality of vocational teacher education, the old idea thab-. - 
the vocational education program is no better than the teacher, or the " - 
coordinator, or the supervisor or the administrator is relevant in the 
context of contemporary vocational education programs. If quality is ' 
lacking at: the point where the teacher and the student interact, then- 
no amount of expertise, -money, or facilities* can make up for 'the lack 
of teacher quality. It is accepted as^axiomatic that the teacher is 
central to the learning process. Where .there are good teachers, there ' 
are good vocational education programs; where there are poor teachers, 
vocational education programs flounder or fail. The urgent necessity' 
for vocational education to provide increasing support and concern at 
the instructional level is not a debatable item. 

Emergence of the. new legislation, with 'its broad concepts and its 
operational flexibility, must give rise to the emergence of new, or 
re-established concepts of teachier education. Need for a new unity 
^ong teacher educators of aH^wranches of vocatipnal education is 
imperative. One step in achieving tbiff unifying element is to join' * 
forces to produce a pattern of basic ideas for teacher education. * The. . 
notion 0f a vocational teacher education platform, suggestive of a body 
of basic principles, is unique in the pontemporary generation* of voca- 
tional teacher educators, but the idea was rooted deeply in the formative 
. stages of vocational education more thah a h^lf century ago. 

Foundations 

.* ' ' 

The practice of providing, teacher education for vocbtional education 
teachers varies widely among the states, and among the various vocational 
education servicies. Despite such variations, all of /the teacher education 
programs appear t?o have been developl^d from a belief* in, or' a <;oncern 
^bout, certain underlying principles or foundation. elements of teacher 
education. An opinion that such principles exist 'irises from, observations 
that ^commonalities in the practice of teacher education may be found 
among the states and vocational educalribn services^ It seemed' important , 
therefore, in this study of teacher education to attempt to isolate. a 
number of. these common areas of agreement and identify them as foundations 
essential for a quality prpgram of teacher education, 

' • ;v . , 

In this era of massive change and d/^velopment in vocational education, 
national agreement upon foundation 'elejnents of teacher education seemed 
tp be imperative; Sjuch foundation elements^ should not be dependent on 
any gecJgraphicil influences nor should, they rely on the nature of any ^ 
t^?"^^^"^^^ education service area> Accordingly, a portion of tHis report 
is related to the foundations of teabher education. 
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Roles, TaskSt and Responsibilities 

i 

In addition to a search for foundation elements of contemporary 
teacher education, the second major thrust of the national study was to 
consider in detail the basic question of who is responsible for teacher 
educatfion. Despite the assertion that ,teacher edifcation is fundamental 
in vocational education, a strong feeling exists among teacfier educators 
that professional development programs for teachers *have a low priority 
in the hierarchy of vocational education concerns* 

Apparent problems related to priority relationships possibly occur 
because of the lack of clear-cut allocation of responsibility for teacher 
education. Mindful of the history of vocational teaser education on 
the one hand, and the contemporary di;cections of vocational education on 
the other hand, it seemed reasonable to define the responsibility* 
Therefore- the study sought to identify specific roles, tasks, qnd 
responsibilities for the local area, the institutional area, the state 
area, and the federal area, * . \ 



Improvement and Expansion ' ^ . . 

The Education Professions Development Act (EPDA) does not include 
specific suggestions 'about how to achieve improvement and expansion of 
vocational teacher education, yet the need for such information on a. 
national, basis is highly desirable. The national study of teacher education 
raised four basic questions for discussion. The first question dealt with 
the'ways*and means of. expanding vocational teacher education. The second 
sought to identify specific procedures to be used to improve the effective- f 
ness of teacher education. The third question^considered the kinds of ^ ^ 
resources needed to improve and expand teacher education. The fourth 
sought identity for the role of the American Vocational Association (AVA) 
as the principal professional organization with concerns *for teacher 
education arjd leadership development in"^ vocational education, , . 

' ^ it , 

No attempt was made to give emphasis to any geographical, area or 
vocational education service area. The intent was clearly general' in 
nature and the application hopedvfor was universal, A section of this 
report deals with a consensus rer&ted to expansion, improvement, resources, 
and the AVA role. 
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FOR WHOM IS THIS MATERIAL PREPARED? 

;■ " ■ •■ ■ 

It is intended for all persons who. have interest in, or concerns 
about, vocational teacher education. In assessing attitudes and opinions 
about teacher education, extreme care was taken to seek points of view 
from a wide cross-section of the American public--federal, state, local, 
•institutional, and professional groups. Leadership was sought from 
teachers to superintendents, and from hTTstn^as to the lay public, 

WHQ CAN USE IT? 



• Local school departments and teachers. 

• Regional or county groups. 

• Vocational teacher education institutions.' 

• Labor and management groups. 

• St«ate Departments of Education. 

• Chambers of Commerce. » . ' 

• Indifstry-Education Councils. 

. l^ationalA state, and local professional organizations. 

• National and State Advisory Councils. 

• Federal Agencies. 



HOW CAN FT BE USED? ^ - ^ 

The material contained in Xtit^ report repre^ents-a^nsensus of 
» * * * ' 

the considered judgment} of a layg^^'cross-seption. of people involved with 

vocational teacher edncationT 

If 

- \ 

• ^th€^ctlon on FOUNDATIONS .can be used to determine the 

extent to JwM-ch. state or institutional .programs .possess 
these foundation iTems. 

»^ . . ' ' 

• ■ The section on ROLES, TASKS, and RESPONSIBItI|IES can . 

be used by institutipnal , local, state, and federal 
groups as check lists to match present programs and 
to plan ahead to achieve new levels^ of performance in 
teacher education. 

c 

/ • ' • '4 

• The section, on IMPROVEMENT and EXPANSION contains ^a 
^ variety of* ideas which can be used in part by ^ any 

group to secure exemplary programs of teacher 
education in vocational education. 



WHY? ; • . 

Growth in vocatibnaT teacher education has not kept pace 

with the general gr.owth of vocational education* 

<• • 

Vocational education, with a renewed' emphasis upon 

^ » -* 

Career Education, requires that attention be given to 

a massive program of dp-service education, and to new 

and innovative ways and means of recruiting' and training 

teachers. 

In the final analysis it is only through the teacher 
that substantive progress can be made in vocational 
education* 



FOUNDATIONS 



The items that follow represent characteristics essential for quality- 
in vocational teacher education, and are, g.enejralizable to. the Extent that 
application can.be made in anv state. \ - 

Teaaher educators should exemplify ther ocmpetenoies which ^ • 

they 'are endeavoring to develop in their 'si^udents. 

Teaching is an art as well as a science and is developed through 

practice, A teacher of teachers, t^ attain maximum results from, his 

efforts, must have jtaught effectively. To a great ex^tent teachers ' 

teach they way thfey were taught rather than tl>e way they were told / 

to teach. Teachers of vocational-feephnical educa tion'emulate those 

whose teaching patterns are recognized as sound and effective. The 

concept o£ the "master teacher" should lie given priority in thp • 

selection of teacher educators, - ' , 



Vocat^oinl teacher education programs should incorporate 
principles of career development for vocational teacher^. . ' \ 

\^ Career develo^nnent has been left up to the individual teacher 

with *littl^ or no assistahce fronf Anyone about hi^ career objectives. 

The responsibility o'f teacher education should span the entire career 

of the vocatfional teacher. Guidance and assistance of all kinds* ' 

should be provided, and efforts made to urge the teacher ,to develop 

a career plan which 'dan provide mobility into other levels of 

education orc^into other disciplines, but should not be. limit e'd to • 

graduate courses and certification requirements. We cannot wait 

for the cream to rise to the top; .we m«st provide "motivation to 

' ' ' ' ' " ."^ 

assist the.process. This responsibility falls legitimately within 

* * *• 

the province of teacher education. 



TeacJier education programs should Have the responsibility 
of aertifying^^the ooaupational competency of_ teachers^ 

Teacher education and occupational competency of teachers are 

elements in the same serip3* These two Important elements should 

^ " " . - - * ' , ^ 

not be administered ^^parat^ly. / . 7 * J-^^ 



Certification standards^aftd--teacher education standards 

should he coordinated. ^ ^ ' . - 

# 

Teacher cqrtification requirements and teacher education programs 
are .both directed toward the end of producing the competent teacheif. 
Responsibilities for these elements should- not be considered as , 
separate entities; changes in certification requirements should be ^ 
.reflected in . the* teacher education program. 

. . ; ^ ' ' ' • , ' 

Vocational teacher education sHduld prepare teachers vho 
can adjust instru^ion to accommodate a vhriety of siudent 
groups. * ' ^ 

Student populations such as secondary, adult, handicapped, 

♦ • > ■ 

normal, vocational talented, eijploratory , require different teaching* 



skills. Yet, this has not been fully recognized by the teacher 
education profession "and too frequently, all teacheifs are produced 
from the same mold. Teachers must be prepared with the appropriate 
skills, knowledges^ &cid understandings to as^sure success when work-- 
ing with the many and varied target po.pulai:ions_a s identified by 
the Vocational Educat,ion Amendments (VEA) of 1968. 

V - • ..... 

Teacher education programs should maintain flexibility to 

meet 'uneocpectejMteeds . ^ . 

The principle of flexibility, as embodied in the Vocational 
Education^ Amendments of 1968, applies to teacher education. Flexi- 
bility in teacher education is necessary to meet the unique 



Teguiremehts of imxovat^cve programs in vocatlooa I -education.* * * 

Teacher educaH cm "^programs should,}?^ dp£n to buffineaa and 
'industry traimng'persormeX and to others, ployed in . 
training in. the publio^and private sectors'^ " ' • . 

/ Teacher education programs should* make a special effort to 

invite represeatatives from Vusiness^^aji industry to participate 

in teacher education classes'. The scope ^f teacher educatioif is 

broader than th^ in^-'school vocational class; tea^cjier education 

should prepare instructors for business and industjry. 



Teacher ^education pf^gram improvement should he a ^ 
continuoi4s process. * ^ •* . 

Every teacher education program should have' a built-ia plan of* 

evaluation, in order to keep the* program up-to-date. <'New relation- 

T 

*ships 'between teacher education .and business and industry must be 
developed. The teacher education program must be continually 
a^J justed in accord with research findings and «ust alsa be accountbbl 
for' preparing competent instructors. ' , ^ * 

Each' state ihould develop a fnaster plan for providing ■ ^ \\ 
pre'-servioe and in-service vocational teacher eddj^ation. 

The plan should provide^ "^in a systematic- and logical manner, ^ 

for the quantitative and qualitative Jt'eacher needsT Ihe plan should 

also provide for a statewide teacher educatioii coordinating committee 

to bring together all segments of vocational teacher edujcation* 

In-service ^education of teachers should he a continuous * ^ 
re^poHeihitity of vocational teacher educators.^- 

In-serviqe ^education of teachers must' be recognised as a. 

.responsibllify of teach« education. Vocational teachers do not i 



have ouch oppprtunity to keep up-to-date in thetr occupatioiial 
"fields and little* chance to Ifigrn about -new instructional processes* 
Teacher educators must provide institutes, workshops, and special 
intensive upgrading pcograips throughout the year# 

Teacher vecr^tment Z?e a fvovjtion of the ^teacher • ^ 

^ ectupQ,tic7i program. » 

Recruitment of new teachers has not been considered a baslt: pa^t 

of thk teacher education program; however, in view of the needs for 

larger numbers of teachers, it is strongly recommended Chat teacher 

education ' programs assume the responsibility of developing relation- 

ships with business, industr^^^nagement , labor and the communitr 



at .large in order to develop a supply of new teachers. 

'Tollo(j)^iq>" of teachers is a basic responsibility of ^ ^ 
teacher education. * • * * 

. "Teaciier educators must be sensitive to what happens to teachers 

after ^they complete the teacher, education program. Feed^>ack is 

" ^ . ' * * ^ 

.hi.ghly important and should reflect the problems of the teacher on 

** • 

the job and the attitudes and impresg.ions of administrators con- 

/ • * ^ ^ . ' » 

ceming teacher competency. Teacher ^ucakion — its coursefe, its 

practicums, its seminars, and all ^ther experiences included in 

the scope of teacher edue9tfon--musi: be updated on the basis of the 

teacher 's performance arid ability to adjust fo j:he -changing 

circumstances of instruction. Systematic feedback data will indicate 

needed adjustments in teacher ed.ucation. 



Teacher educatidn yrogram activities shduldixtilize 
differentiated, siaffirig . • * • .^^^ 

A small' full-time teacher education staff, vith a large number;^ 

of highly quali£ie<f part-time assistants, can add much to the quality 

of' teacher education in general,, The r'eswarces of a ;larger area of 

\ ' 

education, business, arid industry should be ^ryailable to the teacher 

"J 

education administrator to provide diversity in' teacher educatiorf.. 

Reciprocity should exist among institutions and^ states 
^ whereby credit may be granted for similar courses^ 
experiences . " • 

i Reciprocity should be arranged ac^ng institutions and states to 
provide credit for similar courses, curriciijLa, or fexpeirielice require- 
ments. Plans for reciprocity will prevent repetition of courses • 
previously. completed elsewhere. - * ^ - 



Teacher education program should utilize cuatual , , 

; instructional environments. ' 3, ^ ^ \ ' \ > ' 

Teacher education programs are frequently conducted apart from 

the school environment in v^ich the teacher works. The teacher is^ 

exposed to appropriate theory and procedures, but «mst translate 

this information to his actual teaching situation. It is npt 

feasible to duplicate each teacher's environment, but it ma^ be 

possible to conduct some programs in an actiial school sfetting. This. 

basic quality element, which tends. to add relevance to teacher 

education, stems fromrthe theory that the. Student learns best^n 

jr 

work-like situations--^:he closer Co the real thing, the better. 
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Research^ irmaoative experimentation/ and cooperation ^ 
in exemplary ppogrcitm should be x/iewed as integral to • 
the vocational teacher education ftmotion^ 

Teacher education should serve as a catalyst for-: (1) iono- 

vations in curriculum; (2) updating knowl-edge and competency in 

r 

teaching pethods; and, (3) conducting and evaluating Experiments 
• ♦ ' , 

and pilot endeavors. The teacher educator, commonly located on a 

university campus, is in an' advantageous position to be^informed 

about and (to coordinate new. ideas resulting from research "which • 

• . ■* i ' : ' ' 

could l^nd'.itself to more effect ive, teaching* programs and practices 
i • • . " : 

Tepjcher education should continue to promote and encourage 
allegiance to the profession of teaching. 

Ope* of the key roles of teacher education in vocational 
education is the development of an attitude of educational pro- 
fe'ssionalism* This attitude should not be envisioned as a neat . 
.containerized mold into which .every teacher must fit, but rather 

V 

3 realization of a role of teaching as a profession and of colleagu 

as professionals. An oversimplification of the "professional" is 

* • 
one Vho is recognized by tlve profession. To claim such xlistinction 

it is obvious that vocational -technical teachers must reflect the 

ideal and not -be viewed as second rate.^^ Vocational teachers must 

belong to professional, organizations, tak-e. part in state and 

national, activities, gnd perform in the classroop at a level that 

commands^ the respect of their students and colleagues' alike. 
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Effective teacher education yroqt^am are dependent in a 
large measia^e vcpon 'cooperative teaderskip in teacher 
edu^^im ajrcmg federal, state, Iqoal, and inatituHomt 
jurzadictioAs . 

The federal government has its responsibirity— the providing of 
funds and the evaluation -of the effective use" of these'funds. It 
also provides the pational coordination which is extremely essential 
to all s^tates. %ocal education agencies .ate the purchasers and 
consumers of the products of the colleges and universities. I^iejt 
are the ones who will experience success or failure in teaching' 
situations dependent/ to a great €xte^^ on the quality of teachi'ng 

provided. It is their nteds-, which^ref lect student needs, that are 

^\ . ' ' « ' ' 

the primary factors in developing teacher preparatioii pro'grams. With 

\ • . * 

the colleges and ifniversities responsible "for the preparation of 

it . 

, teachers needed by local education agencies, community colleges and 
*/ ^ 

technical colleges, and the federal government providing the national 
coordination for all- teacher preparation, it is essential that' the 
state play a vital role in coordinating all these efforts. 

Vocational teacher education should receive' high priority 
as an integral part of the total national and state teacher 
education efforts. " 

Vocational teacher education is uniquely tied to changes in 
* * # 

technology. Consequently, ^ a teacher-learning environment for 

vocational-teohnical education must be iar different from that 

required for the normal classroom teaaher. A technology-resource 

• • ' ■ ^' . * . 

center should be provided within a vocational teacher education- % 

•V * 

program, eifher on a state or regional , basis. t 



Teciher educators should' be Znoluded- in the initial phase 
itional education program planrrCng. 

« * 

jram planning invariably takes piace without; any -fconcen 

for the teacher, his present competencies, and His future 
nefds. IP naist be expected that innovative and exemplary programs 

/ ^ ' ' ' ' * • c 

of vocational education will require changes in teaching** Spec: 
tiacher institutes, semin^rS^ or short -unit classes may .oeeS to 
llanned so that the teacher is "on-board'' and ''in tune" with th i 
:oncemplated changes • This involves much ©ore than merely informing 



Che teacher about new changes; it mu&t supply the teacher with 



al 
he- 



he 
cal 



necessary cools to accomf)liffh tfte intended 'task. It* is inpract 
to believe chat all teachers, because they are teachers, will b^able 
to adjust automatically to all new instructional patterns--som^ 
planning is becessary,. 

Teacher educators'- shou'^ develop, teat,^ and apply 
evaluative criteria for teacher education. ' ^ . . ^ 

Teacher educators must be aware o£ the strengths, and weaknesses 
.of their programs and shatTld adp^t,s^e 'system for continuous 

c 

evaluation of che prograa* 

I 

Teacher ^tucators should provide service courses in the ' , - 
history, principles, and t>ractices of vocational and 
career education fbr oth^rsrchool' personnel, and for the - 
lay public. . * 



Much ofwKat educators in^gieneral and. the public at large know 



. about vocational education i 



Ls false. Educaprs have little opportunity 
to understand the mission of vocatioanl education. Service courses 
should be available in' regular undergraduate^ graduate, extension, or 
Other in-service programs for anyone who wants to learn about vocational 

• 18 



14 



education. The intent' of such courses is to provide -a basic intto- 
.duction to vocational education theory and* practice. Such courses'^, 
^when available, «Dust be promoted^ ^[advertised) in such a wa^s to 
• become attractive.jto teachers and administrators in training, to 

experienced teachers, and to representatives of business, industry, 
*and th^lay public. ^ ' / ' ^ 

* ' ' . • 

^ Pi'-ogvam operation of vocaiioml teacher education should be 
th^ responsibility^ of professional vocational teacher educators. 

/ 

.Professional teacher education is a career that should occupy 
the full-time attention of responsible vocational educators who have 
had special training and who* have appropriate aptitudes for the tasks 
involved. The practice of ^assigning" a person not ^"^pffcTlically 
trained as a teacherA^ucato^t to the responsibility of teacher 
education is seldom ja satisfactory means of achieving quality in 
teachejf education. ) ^ ' 

V ' ■. ■ 

The evaluation of vocational teacher education should be ' 
a part of the *state^s total vocational program -evaluation. 

It seems logical that evaluation of a statewide program of 

vocational education would include an evaluation of teacher education, 

but, this is not the case in many instances of State evaluation. Any 

statewide evaluation of vocational education which does not include 

the specific evaluation of teacher education is questionable. 

Vocational teacher education prograins should- utilize the 
services of advisory comrittees . ^ ^ ' , ' 

Every teacher education prograii(;*Lnvolvea instruction about 

advisory services,- and yet not :all teacher education "programs take 

advftntJ^ge of such advisory services. Teacher edtication cannot 



become "an island linto itself;" it must'be continually regenerated 
by attitudes, opinions, and data supplied by school adntinistrators,- 
industrial representatives, teacher educators, and teachers. This 
issue is basic, to qpality in teacher educai:ion. 

r ) \ . 

These twenty-six principles have a direct relatiohship to establishing an 
effective, realistic program of vocational teacher education. This paper 
does not exhaust the listing of pr;Lncl,ples that could be related to this 
subject, but does portray some of the most controversial anfl prevalent 
principles in the minds of vocational educators today. ^ 
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ROLES, TASKS, AND RESPONSIBILITIES 



V/ 



The sponsors of the vocational educatipn movement placed value upon 
teacher education as a prime requisite for quality in vocational education. 
The literature about^ vocational education prior to 1917 shows clearly the 
position of importance pf teacher education; however, no national models were 
developed. When the' Federal Board for Vocational Education discussed plans 
for vocational education wtth the states in August 1917, particular attention 
, was paid to the states' Intentions relative to teacher selection and training. 
Almost all of the leadership in, teacher education during the early years of 
i vocational educat^An came frotsj the Federal. Board. Bulletins and papers were 

prepared by the^B^ard, and national and regional Meetings were sponsored by • 
^ agents of the Board in the interests of developing statewide programs of teacher 
education. The Federal Board was the teacher for the states in developing 
' teacher education programs. Over the years the role of the Federal office 

changed frota that of teacher and director to stimulator. In addition, organized" 
teacher education ^groups, with national and state compojieats, and affiliated , < 

» with the Americfan Vocational Association, emerged into lead'^rship roles in 
teacher education, " . • • • * ^ 

Recent national legislation' for vocational education has not intentionally 
'reflected a lower priority for teacher educatiojj, but the program o^.teachec 
education has been* subsumed an omnibus category, teferred to generally as 
ancillary services . The trouble with a particular unit falling into this 
omnibus situation is that it -becomes "out of sight" and consequently "out of i 
mind," Flexibility in the new legislation, and the 'Stated concerns for ^ 
attention to specific* programs for specific groups, overshadow teacher , 
education: concerns,' This is not to say that teacher education has neither * 
. grown nor improved"-lt has, and possibly remarkably so, Btit it' is to say 
that the present grand design for Vocational, education must include a renewed 
empha^^is upon the teacher, \ / • • 

' ' • 

Delineation of roles, taslcs, and responsibilities must be brought into ^ 
'the limelight once again. It is imperative 4:hat new decisions be readhed, 
or old. ones reconfirmed, about 'the basic allocation of teacher education 
■effort r*^^^ • • , , 

An as^umpt^ion has been made that the roles, tas)j:s, and responsibilities 
for teacher education can be defined und^r the headings" of Institutional,' 
Local, St^te, and Federal, The roles, tasks, and responsibilities which 
, follow are expi^essed in terms of principles or fundamentals. 
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Institutional 



Plan J coordinate J and a^vatnate programs for the 
development of voca'ttonal education^ peraannel^ 

Comprehensive programs of vpcatiooal teacher^ educatioa are often 

planned and executed in a vacuum. In o^der to plan effectively, 

enthusiastic and well -infortaed persons . should be invited to assist 



vocational teacher educators in developing a sound and worthwhile 

program. These] persons may serve as an evaluation team and offer 

• ^ — • 

constructive suggestions that would ultimately chance the teacher 
educator's posl^tion and the program of vocational personnel development 

Clarify the positions of vocational teacher educatdrs 

concerning employment conditions^ organizational structure^ 

and relationships and responsibiVCties* to other insiitufions . * 

and to the state and local educational agencies* 

This principle suggests that teacher education* exists in an 

environment of a)ijministrat;tve confusion.^ In many itist^ces the teacher 

educator has simultaneous responsibilities to state agencies and the 

educational institution. «This dilemma does not seem to arise when a 

t^adher educator is a member of the state staff and is 'housed by 

contractual arrangement in the institution which provides vocational 

teacher education., A conflict of interest results when the stat*e 

agency and the^ educational institution are sharing equalX^ the co^ts 

• > 

for the services of a teacher educator* The teacher educator cannot 

*■ * 

\ 

answer to more than one authority and be expected to perform his work 
ef'fecti%i^ly and efficiently until his administrative relatioaships 
are* thoroughly clarified. 
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Analyze the rmltiplicity of program sennng yooatiorial ^ 
teachers and combine prograins iJiich are carman in practice^ 
application J content^ and professional development. 

For too many years; vocational teacher education institutions have^ 

specialize^ ^nd served specific publics, such as agripulture, .home 

economics, business, • and distributive education, trade, and industrial 

' education. There are differences which have been identified and ^ 

attention has been given to them. However, all of these subject-matter 

are^s ar? part of the vocational education family and shoul^^e treated 

equally as members of that family. If equal recognition is to prevail,. 

then a |)rogram of teacher education must be designed that vlll meet the\ 

needs of all these areas and at the same time provide for individual 

program differences. This approach to vocatiot(aT^ejPcher preparation 

can strengthen the program and provide efficiency and effectiveness. 

Provide vocational teacher education to meet the special needs 
' of various populations^ such as ieachers for the han^apped^ 
disadvantaged, culturally deprived, and the physical^ ifrpaired. 

Traditionally, vocational education has -served society by preparing 

persons for gainful employment without giving specific attention to 

special groups of persons. These special 'groups of individuals have . 

been absorbed into the "regular" program withou^ reference -to their 

individual differences. With ;:he population explosion camfe vast numbers 

of people wTio require and must hayg special attention,^ guidance, and 

encouragement. For the 'most part, teacher education programs were not 

tooled-up to Wovide vocational .teachers vith thfe necessary knowledges 

to cope with special situation's. An emphasis musi ^e provided in 

vocational teacher education programs to assure^ that teachers 'develop 

special competencies to meet the challenges of special populations. ^ 
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Give QontirtuonS' ew^haaia to the profegeioml grourth and 
development of ifoedtional -education teachers. 

Without a doubt ,-^|^ograms of vocational teacher education place 

a high-priority on the teacher's professional obligation. Generally/ 

however, professionalism^means belonging to the subject-matter organi- 

zation and the national, association which represents vocational education. 

Little or no attention is given to providing teachers with the under- 

standing and attitude that will ^encourage and permit thetn to act in a 

professional manner, in the best interests of their students. Teache;rs 

jm^t be able to rationalize objectively about their positions as members 

of an administratfive team and their own personal-professional obligations! 

Without being able ^o make these determinati?ons, the teacher will have 

no voice in the governance of his own profession. 

Conduct an economic appraisal^ in term o frosts and . 
t> effectiveneaa^ of the programs for the develdph^t of 

vocational personnel. » < • . 

* Like evaluation, little attention has been given to costs, atid 
effectiveness of vocational teacher education programs. Information 
regarding cogfs as i|elated to preparing persons to teach tends to 
be obscured b;^ the multitude of activietes and responsibiliti^es of 
teacher educator's* Institutions have usaa,lly not been concerned about 
accountability and about cost^ required to provide an effective and 
efficient, program for developing vocational education personnel. It 
is quite \iifficult to determine how effective a teacher is in relation- ^ 
ship to what it costs to prepare him to teach* 
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Perpetuate professional growth pf teacher education staff 
through self^appraisal^ in-service education opportunities;, • 
and creative cmd imaginative attitudes. \% ^ 

It has been said ttiai ''a vocational education program is no better 

r 

than its Teachers." A parallel .to this^may be stated that "the strength 

of a teacher education program is no better than Its teacher educators*" 

Complacency and traditionalism have no place in contemporary teacher 

education. ^Teacher educators must discipline themselves to be imagi- ' 

native creative, vibrant personalities to insure that the program ia 
< 

the /best that can be attained . ^Voclational education cannot become an 
effective system for preparing individuals foij the world of work unless 
tKe teacher educator recognizes his responsibility to develop an 
innovative program of teacher education. 

Utilize^ differentiated staffing in vocational teacher . 
^ education program. > ^ 

Teacher educQ^ors can no longer depend solely upon 'their own ^ 
experiences and competencies in preparing persons ^ to become vocational 
education teachers. They must be willing to recruit, accept, and employ 
persons with special skills to aid the total program of personnel 
development. Without the services of semi- or para-profSssional 
personnel the program will become stagnant and traditionalized. 

r [ 

Organize funcftional advisory cormrittees for programs of ^ 
vocational education^ personnel development. 

Teacher education has not utilized advisory committees advanta- 
geously. Seldom have invitations^ been extended to^ knowledgeable, 
well -informed citizen^who could make contributions toward^ guiding 
the maintenance and/or impfoven^ent of a progr^.for the development 
of vocational education personnels Committees should be comp68ed of • ^ 



individuals who are concerned about teacher 'educat'iop, 'who know and 
understand the educational connnunity, and who are; willing- to accept 
responsibility for developing andjpaintainin^ an effective program 
for preparing vocational education personnel. - • • " , 



Local i " ' ^ ^ ' ' , 

* " ' " , 

Reoomjiend type of education and.expeHence necessary 
to assure that each instructor will function appropriately *' /' 
:^ in a career-oriented educational enoironrrent . 

pie local agency has the responsibility for recopmiend,ing the type-^ 

of edu$aUon necessary to assure that each educator in the local 

education agency will function appropriately In a career-oriented 

- educational environment. Such recommendations may include qours^s 

in vocational education, educatioVial philosophy or concepts for' all 

teachers, or a program of work experience designed t^ give educators 

a .perspective- of tlife world of 'work. 

^ Develop a long-range program of professional growth for each 
person employed in the vocational education program. * \ ; 

It is the responsibility of the local education, agency te develop r 

. a long-range program of professional growth for each person empl6yed 

' in vocational education. An individualized program of proffessional 

growth which is based upon individual needs should be developed for 

each person whether he be the vocationa^-'director, the vocational 

» , ' • . < 

counselor, dean of vocati4)nal education, or instructor. This will 

enable the individual tb pursue a systematic program of development 

leading to excellence in the profession. It will also assure the " 

system of greater numbers of qualified personnel at. all levels. 

Although this objective is accomplished in cooperation with the state 

23 . ' \ . 



and instttutional^agencies, it should* be recognized that it is d 
pY'i^ry ^Responsibility of the local education agency. ' , ! 

Develop long^Axnge projections (I to 5 years) of vocational 
education personnel needs • 

Development of a plan describing long-range vocatiopaL? teacher 

education needs for^each local education agency will pVovide the State 

offite and the teacher educatio;i institutions with 'information needed ^ 

to plar\ an effective program qi vocational teacher education. Although 

this information has primary value_to the state office and. the teacher 

training institutions, it' must be recognized tliat the Ideal educational 

agency is in the best position for projecting long-range needs for 

.vocational personnel. .. . ^ 

"Stimulate vocational education personnel * to' p(^icn^^ in 
ocaicpatior^l teaching and in-service training activities. ' ^ . ^ 

Stimulation of vocational educators- to participate in in-servic^ 

training activities^sbould be accomplished .through normal motivation; 

but because of the tremendous impc^rtance o.f In'^service ^vocational- 

• . • /' * 

teacher education it may .be necessary to make iti-service edudati^n 

.'""^ \ • * * 

a condition of employment. A poss5*le problem exists where feachers 
have' -dual certification, i.*^., they ma^ have academic credentials in ^ 

addition to their vocational tertif ication'ajjd mdy .demqilstrate.^ ^ , 

* . • , ^ ** - • . * . 

reluctance to engage in in-serviqe education on an after-school basis * ^ 

' * ' /- , * 

when thei^> academic colleagues axe not required to do 'the same. This- 

•emph^sizps the need'for initiative to be t;aken, primarily, ty the local 

educational agency, b^iit with the'/boperation of the state and*educatiorial 

•* / ^ ' ^ 

institutions -which may be performing the actual Ln-service program. * 



V 

Appotnt xz person to be responsible for the nanagement of a ^ ) 
c ' ^ locaV professicmal developnent p%cai* ' ^ * 

SoMone has to be fn charge. Professional developcaqnt plans will 

^ not develop in local areas unles^someone "rises to the occasion" or 

is 'assigned the f esponsihility. Much improvement in vocational 

professional development can result if ^someone on'the local l^el has. 

- • • ^ . 

been identrified to^work (5ith state, county/ regional^ or teacher 

« 

education personnel • Professional development pT^aas, to be e^f^ctive, 

must ceach every person in vocational education. Top prioritV must > 

h£ assirgned to professional developtaent for teachers. It wguW be 
y * 

much easier to^ carry out beacher education .professional development 
programs if a local person was designated as the "key" person for 
•professional development. , ' 

• * « 

Identify in-service educational needs of cvcprently 
employed vocational fiduaation personnel. J 

In order to take full advantage of the provisions of the Voca.tional 

Educatio;i,Amendments of 1968, it is naeessary that, the -local educational- 

* * ' • \ . 
agency provide a', vast amount of in-service education for persons ^ 

currently employed. It is considered the responsibility of the loc^l 

educational agency to gather data about in-service needs and disseminate 

lit to the state' office and teacher' training institution, and. to coop- 

erate with those agencies in developing a program that will satisfy 

% . . * ' 
the educational needs. 

Provide training stations^ guidance^ and aupervision for 

student teachers^ interns^ teacher aj^s^ and others who 

are entering careers in vocational eiujo^tion^ 

• * * 

The local educa4:ion, agency has a key responsibility in working 
with teacher training institutions to proyide training stations for ♦ 
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student teachers, and to assist in a'prograttfof guidance and supervision 

• » 

which vill assure meaningful experiences for trainees* Too often student 
i * ^. . • • • « 

teachers are assigned to a training station with little, sueervision, ^ 

leavfhg the- student^ teacher to fend for himself* This is a truly. 

'formative period for the student teacher and a time when he ggi'ns some 

of his most valuable .experfences in his total teScher preparation* program 

Not only is there continued need for training stations on the ♦ 

-1 * • • • 

secbndary level, But an increased need is recognized for community 
college training stations for persons preparing to teach in a pc^^-high 
school environment. There are many c^aracterJLstics common to secondary 
school teachers and- community college teachers, but the differences ^ 
warrant Consideration of training stations -in both typ^^s of inRitutions. 
In the area of student teaching, the pe'rson who has the greatest impact . 
^on student teachers is not usually the college professor, but rather 
the person in the teacher training station who, has closest contact ' 
with the student teacher. The cooperating teacher, or the one who is 
assigned to assist the studept teacher, should be a capable member of / 
the. staff who has a desire «to work with and d-eveXop student teachers. 

Budget for in-service- training needs including released tirti^^ . 
incentive pay^ sabbatidal leave^ educational leave^ and 
^ tuiti-on payment,' ^ • " - , ■ 

' Budget for iK-service training needs^ should include provisions 

for released time, incentive pay, sabbatical leave, educ^ational leave, 

and tuition payment. It is a comfaon pMctice in business and industry 

to b'udget for in-service training;, it is now necessary that educational 

agencies recognize this practice as a local responsibility. 



Provide teachei' salary ^chedutee i^ich equate * ^ 
^yc)caHcmat,px^ardtion caid joaademic preparatipn, . • ^ 

Ei^ate the range of vocational education preparedness for those 

•new teachers ;Ao are-lojig on academic preparation and-those vho are 
^ . * >• ^ ■ ^ 

.short^on academic preparation, and establish a salary schedule wfaiph 

adequately takes this range of starting conditipns into account. New 

^vocational; teachers who.are short on academic, preparation are oftfen 

^ penali^^d on the salary schedule, and many tic^s, those who a^ long on 

-academic preparation aijd lacking_in^rk experience are inapproplrlately 

evaluated in terqis <^f their worth in the vocational education program." 

It is' therefore 'important that a fait and compatible "salary schedule 

be' developed* which wilt take this range of conditions Into account. 

This becomes even more important as, an era* of mandatory teacher 

manageaent negotiations approached*; . The success of teaclrer recruit- 

meht and teacher education programs bears a strong relations^'hip to 

the degree to which salary schedules account for this range of preparati 

Identify potential vocational education teachers. 

Local educational agencies should do more toward the discovery- of 
potential vpdTational education teacHars '^mong their students and begin 

. early to groom them for future positions in vocational education. 

' . - ' I ' 

State-coordinated guidelines should .be developed t6^ assist the local 
-educational agency in recruiting staff for" vocational education needs. - 
These guidelines should be appricable to the recruitment of supervisors, 
counselors, teaching aides, arjd other vocational education staff \ 
personnel. Follow-up pf £he state apprentice graduates might lead to 
a source of potential vocational, education. teachers. In cooperation 
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.with the local education agency, the state office and the educational 
institution identified potential vocational education teachers, could 
be encouraged to start their academic programs while gaining work 

•experience. 



Eficoicrage ^ctttitude8 .of pvofessionatism among 

vocatiorai educQtian teachere. • - 

The local educational agency has a definite responsibility in 
ileveloping an attitud'e'orf .prof essionalism among all its vocational 
teachers. Ther^ are matky^^iocatujna 1 problems that can best be solved 
by educators through the device of thr""p?tr^«^4i^nal vocational education 
organization. Only as' teachers develop an attitude of professionalism 
can they be stimulated to engage in prof ession^|£ activities;' therefore, 
the local educational Sgency has^/the additional respim^iMlity of 
creating an environment in which professionalism will thr^Lye. 

Develop evaluation plans to measure effectiveness 
of instruction in cooperation with the state agency. 
■» , 

Oner and five-year vocational educational plans developed by. the 

local educational agency in compliance with state regulations should • 

include a program of instructional evaluation. 'Present plans lack 

accountability in the ^rea of teacher performance. One- and five-year 

plans should, therefore, not only be explicit in terms of vocational 

programs which prepare and upgrade stiJdents ^or employment, but should 

also include plans to. upgrade and evaluate effectiveness of instruction. 



' Work to improve lines 'of cormunication 'between 
vocational education staff and othet professional' staff . 

Exchange of information on a face-to-face basis is exceedingly 

important. In addition to other teachers becoming interested and 



knowledgeable about vocacioiial education,, vocational education teachers 
mtst be veil -informed about the total educational program of the 
school and district, and must participate as integral members of the 
total school staff. 

Evaluate 1-he erwivorvmnf in^hich the teacher 
• conducta his vocational education prdgrapi. 

Evaluation of vocational teacher education should be conducted 
by the local educational agency and should include a review of each 
teacher's instructional environment. In evaluating the effectiveness 
of teacher education, it is necessary 'that the behavioral change, 
(or whatever has occurred t)ecause of the ^teacher or his teaching) be 
determined, not by examining the teacher, but by observing him as he 
functions vathin his environment. Such things as room lighting/ the 
type of students in the .program, relative fitness of the -equipment , 
budget, storage space--all these are a part of the teacher 's environ- 
ment and must be taken into consideration when. evaluating -the 
effectiveness of .vocational teacher education. ; ' - 



V/ike Tecommendations far the improvement of 
vocational instruction. 



The local, education agency should include aL^'aj^art pf \he 
evaluation of vocational teacKer education a redommendat^cn for the 
further improvement of instruction. X)ne of the gdal& in ey^luSttng ^ 
the effectiveness of vocational teaclier education should be ^he • 

rovemerit of instruction. It is therefore important that a pgrt. 
of Ihe^v^uation include reopmrnendations for the -improvement of 
instruction. -In order to constitute a truly effective part of the 



evaluation^ these reccxnmendations should be transmitted to the state 
and the teacher training* institution. Cooperatively^ the loc^l 
educatioixal agency, the state office^and the teacher training ' - 
institution can act upon instru^ional improvement recocmendations. 
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/42>^ teacher edi/cation programs readily availZible to 
all. vocational education teachers. 

It is the state's respon$ibility to see that' teacher education 

programs are available to all vQcational teachers. This includes 

pre-serVlce and in-service, and concern? the teachers in the secondary 

schools, community, colleges, technical colleges, and the various adult 

and manpower programs where preparation for work if offered. In view 

of the new emphasis and the vital need for teachers and counselors 

to orient students in the early grades, the State Departmeat>of • 

Education has the responsibility to see that these teachers have the 

appropriate preparation to carry out this responsibility. 

c 

0 

* Identify the quantitative need for vocational 

education teachers. , 

. " . ' 

it is the state's responsibility to summarize and to forecast 
vocational education -teacher requirements. Data -Should be obtainable 
from local districts and used as' one of the bases -for predicting • 
teacher needs. # ' ' * 

The nature of shori:* a^Qd long-range teacher requireiiaents bears 
directly upon the kinds of\teacher education to be provided -and may . 

e suggestive oi strengtfes^.shid weaknesses of existing teachet education 
curricula. ' 33 * 
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Evaluate the pevformanbe of teaohev educators. . 

s 

Procedures must be developed that can; be used by teacher educators 

* » ' * * \ 

for self-evaluation and by state administrators in vocational .educat\on 

for evaluating the performance of teacher educators. 

Coordinate local and institutional ^teacher education activities. 

, The state is in an excellent position to provide a coordination 
service to. teacher education institutions. It is important to reduce 
unwarranted overlapping of teacher education services, and to strengthen 
programs where appropriate. 

Disseminate information from national and state sources to 

teacher education institutions which bears directly on ior 

is closely related to) teacher education*' tasks , 
• 

Because of its close relations with the U.S. Office of Education 
and the local education agencies, the state is in^^positioh t;o be 
acquainted with the latest developments and policies as practiced ty 
these agencies: Colleges and Universities may often" be limited to 
the published article or the jolirnal for information. It is the 
responsibility of the state to see that^ information' concerning the* 
most recent actions, policy iJosifrions,* j^ersonnel changes, legal 
interpretations, and other actions vital to vocational education be 
made available to the college instructors who'prep^re vocational 
teachers.*^ Unless these, teacher educators are well-a^quai^te^ 
the^nevfest ^nd latest developments, the, preparation af new teachers 
will suffer. 



'Design certification standards for vocdtiofHilK^education teachers. 
Setting up'^certif i-cation standards is primarily a st^ate 

34 
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responsibility. The Division of Vocational Education in the State' 

/ 

Department of Education should continually assess the certification 
and/or approval standards for vocational teachers. It should seek to 
make changes when these standards become obsolete or do not fulfill 
the current needs. It should consult with the local education agencies 
and the institutions of teacher preparation, and then use its influence 
to obtain these chatiges as needed. 

Revieb and approve vocaticrnal teaphev education reaearoh 
proposals .according to'priori-ty needs 'of the state. 

The state should be actively* involved in the review and approval 

Qf the proposals submitted to the U.S. Office of Education for research 

in vocational teacher education. The state cannot effectively serve 

V . ■ * 

all the agencies unless it is in the position of indicating the 

priority needs of the state, and to that extent indicate its support 

of proposals for funds to conduct special teacher education programs.. 

In those cases where the state has developed 'an expertise in proposal 

writing, it sho.uld work- cooperatively with local education agencies and 

institutions of higher learning in preparing EPDA or research proposals 

Administer fiends fox* vocational teacher education. 

Since funds may be available to the state under the Amendments 
of Vocational Education Act of 1968, uQder Part F of the EPDA,- and 
.from state sources^ the state .should plan to use these funds in the 
support of pre-service and in-service teacher education. To the 
extent that these funds are available, it should provide support to 
institutions of higher . learning as well as to local education agencies 
interested in conducting in-service seminars and workshops. The 



state may also wish to use some of these funds ia conducting conifer 

or in-service programs under its own direction. Providing funds to 

the various institutions carries with it the responsibility to evalu 

the effectiveness of the programs which are -supported. Funding to 

the colleges and universities should enable them to go beyond their 

routine role of preparing teachers and to serve vocational education 

« 

more effectively. ^ 



Vlan and coordinate an educational personnel 
development progi^am. 

The state should submit proposals to obtain EPDA (Part F) funds 

in order to serve the state. Proposals* to be submitted should be 

b£sed on the needs of the local education agencies, colleges univer 

sities, community colleges ^ and technical colleges. They should 

provide an opportunity for innovative practices which may improve 

the general direction of 'teacher preparation. 

Provide leadership for the coordination of all 
vocational teacher education programs^ ' 

The state has the resj)onsi6ility of providing leader'ship for 

coordination of all teacher education programs.. The preparation of 

voca'^t^waj^teacher^ cannot be isolated from the general preparation 

of all teachers. It is vital that state vocational personnel be 

» * ^ '^^^ 

inv<\lv§d in any coordinating effort *or affiliated with any advisory 

group which functions within the state relative to the preparation 
of teachers at all levels. By functioning on this "general level, 
the State Division of Vocational Education can be more effective in 
its program for improving the specific preparation of vocational 
teachers. ^ . • ^ 

3-0' 



Federal 



« , 

Develop and reconmend general guidelines for the in^lementation 
and improvement of vocational teadher education. 

The purpose "of guidelines is to assist the states to develop . 

. appropriate programs of teacher education in cooperation with the ^ 

financial support -and leadership of the federal governments 

t 

Coordinate federal services which can' support ^ 
vodational teacher education. 

Coordinate the services available in the. federal government which 

can further develop and improve teacher education in the states*^ Help 

to eliminate unnecessary duplication and assist the states to utilize 

funds services, and materials which are made available. 

Admnister federal funds for vocational 'teacher education. 
* « 

In addition to the fun(|s tha't are made available "By^^he 1968 
Vocational jEducat ion Amendments and the EBBA^ fuliaC which are supplied 

^or research, curriculum development and exemplary programs may also 
in certain situations^ support programs in teacher education. The 

'federal government in cooperation wi±h the states should establish 
priority of needs for teacher education. Federal funds should then 
be used to support programs that are designed to meet those needs. 

Encourage the development and implementation of 
model vocational teacher education programe. 

' The additional demands being made on vocational educators make 
it n^efesary to develop the most effe.ctive types of teacher education 
programs to prepare instructors and headers who -^ra.. well -qualified 
toi conduct the new programs of vocational and technica-1 education. 

• . ' . . 37 '• 
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Sponsoi^ national conferenoea^ workeihopSj and resemhh 
studies. th improve teacher education program. • I, 



There is a continuing need for the , sponsorship nationally of 
different types of^ conference^ and workshops. These should 'be designed 
* ; to furnish the information which is needed by teacjher educators and 

by leaders in' vocational and technical education. ' ^ . 

* ■) . 

Collect and disseminate ^data-^a^pout research studies and 
exemplary program^ including data from'naiional societies 
and non-governmental agencies, related to. teacher ec^dation. 

Many new exemplary projects are being implemented throughout 

the nation. Some of these probably relate to teacher education. It 

is important for the state to be fully advisecj concerning exemplary 

programs that can help to improve teacher edification. ' \ 

> ^P^^'^or the development of ci^rriculum mateHctis 
to improve teacher education. . <^ 

• ' Careful consideration should be given to the advisability of 
using some of the curriculum funds for the implementation of curriculum 

materials whieh can help to upgrade programs of teacher education. 

* . ■* » 

Hegotvate contracts to develop instruments^ for 
the evaluation 'of teacher education programs* 

Funds avaij^ble on the federal level that can be used for 



evaluation of teacher education should be made available fay contract 
to national centers, res.earch groups^teacher education institutions, 
and State Departments of Education/ta evaluate programs of * teacher 
education. The federal governraent should* mon^or these contracts tp 
see that the funds are effectlveliy used and *to assure that the findings 
will/be made* avallabi^e "to the States. • / 
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I4ake national assessmentB of the range^ Bcope-^ and 
effectiveness of vocational teacher eSAoatibn* 

assessment study shoul'd be*made annually of teacher education 

programs^. Such a study should take int5 cori^ideration the number 

of teachers and leaders enrolled, materials developed far use' of 

instructors, research conducted, changes in the program, services 

provid^d^to, the teachers throi<gh visitation and workshops, and 

ctlities used in teacher education. 

Collect and' publish data^^out the availability 
of vocational education tetbshers. 

It is important to keep up-to-date information concerning the 

' - " »* . 

number of teacher's and other leaders^who\r^ being prepared. The 

»> 

availability of this information should increase the employment 
opportunities of the teachers educated; it ean help in the adaptation 
-of-teacher education programs and cian have 'a direct influence on the 
development of liew programs of vocational and technical education. * 

Determine the need for/ and adequacy of^ programs 

designed to develop state leadership. , ^ 

Both th^ old and new programs of teacher e4ucation (Jesigned to 

develop state leaders.^ teacher educators, and specialists should - 

be evaluated .carefully. Effort should be made to provide adequate , 

programs of education for teachers who are, to be advanced to ppsitions 

on the state or. other administrative. leveJts. 

Assess the status of accreditation of teacher 

education ins'^itut^s. * j 4 v . ' ' ' 

, • More information '^Is needeH about ^he- accreditation of programs 
of teacher education i4^^|U:i,ons," and of institutions which conduct 
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programs that relate to vocational and technical education.* New 

» • 

developments 'ip the £iel4 of accreditation should be appraised and 
if advisable, the federal government should provide additional lea^l- 
ership to assist in improving the accreditation of these Institutions 

Evaluate the effectiveness oy projects funded through 
EPDA and other federal teacher education programs^. - 

The purposes of these -evaluations are to identify weaknesses, 

determine the -Effect ivq|i&ss of the .programs, and disseminate the 

results of the evaluations. / 
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IMPROVEMENT AND ^^SIGN 



^ 



:;Vb?aeioiial educatio-n cati^ie p/oud*6f ' its teacher* eddc^tion .^ograms* 
.Theae programs hafve served .vocafeipnal- education well and it seems- safe to 
say that vocatioliar ,education'*«S; somewfaat better ioff because it did, in 
fact,, honor principles of teacher>duc3tion as an integral part of its total 
program. <• i , i - ' ■ t 



'S^e.-progf^ of teacher education are tetter than others. Some 
program? have been ctiiducted by in^pir-ed teache^. educators. Some program? 
hav^, had. strong su^pott- of educational administrgtirs. SoTilfe.programs have 
had ifnqualified. attention- from State Directors of Vocational Education-. . 
Tteverth^less, ^gnificaat' differences in content, method, ^nd procedures 
- appeared. In part, this was a good sigi? because it indicated a strong 
desire net to cast all teachers into the same mold, and- lo recognize the 
ipdividual talents 'of teacherd. _ Despite the variety of differences all 
-progi;ams pf teacher education have recognized the centrality of the 'teacher 
In relation to q.uality. of vocational, education programs.. 

' New ideas/for implementation of vocational, education* programs as 
expressed in t^e Vocational Educatioa Amendmei;its of 1968, with brpad and ' 
.flexible concepts related to people and occupations, did not define in 
any specific way how teacher education sjjould adjust in line-with general 
eocpapsibn of vocational education. Recognition of the necessity -to place • 
an emi^hasis upon the. teacher • eame in ^he form of the^Education Professions 
Development Act, P.L.- -90-35. ' Part JF of the Act (Title Ii; VEA »68, P.L, 
90-576) focused .attention upon leadership, development in relation' Jo 
Vtfcational' education personnel'. * ' • 

..... . ; ► , 

- ^ Suggestions concerning improvement and, expansion of. vocational teacher 
-.edtK;^tion were received .in the form of answers to questions related to. ■ 
ways and means, procedures, and resources and to the role of the principal 
• professional organization--The.J^merican Vocational Association. ""^ 
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Identify , Ways and Means of Expanding^ Vocational Teacher 
Education (AU Vocational Areas, TechplciU Educatioii Practical Arte, 
and Manpower) In Order to Serve a Larger Group of the Present and 
Potential Teachers . ^ . ' " . j 



EatabliBb an Office of Prof^sional Developmeni at the state 
level whzch is responsible .for coordination and Uaderskiv 
. for all phases of .professional development. \ 

Such action is inteilded to prevent duplication of sfervices and 

administrative structures. Furthermore, it'is intended to hold one 

office responsible for placing and implement's tion of professional 

development activities." It is not ifatended that' this office actually 

perform all of these activi<sJ.es, but Oo arrange, for lealiership 

•activities to be conducted and to coordinate /all statewide activities 

pertaining to professional development for ^ipcational education, 

• " ' r ' • 

Develop voqfltional^ teacher edicationas A definite subsystem 
of the larger total system of teacher editaation, 

' » 

Throughout the United States there are |:wc^ basic systems of \ ' 
teacher education: (1)< one for all teachers except vofcational 
education teracher^, and (2) one for vocational education teachers . 
only-the second system is further subdivided into various fields 

4 ' • - ' 

of -vocational education, 

j It is obvious that economies can he achieved by joining forces. 
Each st^te is urged to make sucfi adjustments, to capitalize upon • 
the advantages of the commonalities, in teacher education, but not 
to abdicate its responsibility for follow-through concern for 
vocational education teacheif-s. Most -general teacher education ' 
institutions (see #1, above) have little, or no concern for the teacher 
after ^basic teacher education requirement? have been completed. The 
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inplilation of EPDA and- VEA '68 is toward contlnaous concern for the 
\-teacher throughout his ipstzructional life*. , 



' Expand the scope of teacher education beyond wTe-serv^ce 

* and in^^s^rvice training and beyond aecandary and posi^ 

seccTidary^^diication to^include attention to areas 8itc& 

as msnpajer programSj correctional institutioriSj industriat 

progroTns/ speoyil groups^ and a vtxriety of continuing^ 

education programs. 
» 

T 

This item is self-explanatory, but it hints at a present deficit 
in the system for vocational teacher education programs that conc^n- 
trate attention iai:gery upori the pre-seirvice aspects of teacher 
.education, , ^ 

'Flan for increasing errpn&^ie on res&ccrch ^n 
^VQcational teacher eduqatCbn prograriis. 

Teacher education'^lSsiit^tions sh9uld be held responsible 'to 

provide 'alL- kinds of definitive data about teachers and teacher . 

profiles. / Such data should" show changes in characteristics of 

teachers,/ trends and relatiortehipa of various kinds, and should. ^n^ 

general be the source of all information needed about teachers. ^ tB 

addition^^teacher education programs should experiment with new 

methodology and theories of teaching and learning, should integrate 

these elements* into the teacher education program, and should publish 

and distribute new instructipnal data to teachers in the fields 



Conduct teacher education programs both in the miversity and^ 
in tM vocational schools to upgrade cdvi/qr prepccre teachers 
• f<yr certification, , * ^ ^ 

The intent here' is clearly, to' get teacher educators out of the 
''ivory halls" arid into the real-life situation of vocational 
instruction. It is o*bviously possible to conduct teacher education 



outside thg coUeg^.or university classrooms , and 'jto shorten the 
length of time requ^reS for basic teacher ^epara^ion. Furthermore 
such experience would provide an excellent base for the developmentr 
of in-service programs of Ceacher education. 

Utilize the Bervices of ncnvooaticmal education specialiste 
such as sociologists J economists, and representatives of. 
* industin^l training programs, - 

Teacher education programs can profit by bringing specialists 
from other disciplines and from the world of work to donsult with 

. -4. 

teacher educators^ to participate instruction of teachers, and to 
update vocational education teachers concerning. related knowledge of 
value in understandijng student's and the social, ecotaomic, and techno 
logical climate in which they will work, ^ % 

Use appropriate advertising resources to obtain new teachers. 
This item suggests that it is imperative to seek vocational' 

education t>e^chers --people who have special q;ualities of value for 

^ * - ' • 

vocational education instruction.^ Many new vocational education 
teachers get into the program by accident rathei; than by design. 
Recruitment of. new teachers is essential to the. progressive 
development .of vocational education. 

Provide offscantpus training in geographical areas for ^ 
greater <tvailability ; provide flexibility in student * 
teaching; reviie institutional requirements in line 
loiih off~aampus^instructidn» ' ' 

Needeci changes in the method of providing teacher education 

seem to suggest that teacher education should be taken to locations 

where the teachers are. Campus classes^ are not necessarily taboo, 

44 ' ■ ■ ' 
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but considerable adjustiSient and flexibility can be provided if 
teacher educators view their task as extending far beyond the confines 
of the campus. ; 

Evaliuite present teacher education programs to 
determine effectiveness angi efficiency. 

What good does teacher education really do?/ What evidence dan 

be gleaned to sl>ow that teacher. educatioq is^actually valuable, and 

that it;. does in fact help teachers? These are continuing tasks of 

teacher educatojrs who are responsible to obtain and malce available 

,the evidence to demonstrate beyond reasonable doubt the worth of the 

teacher education program. Evaluation of teacher education has 

never beTen more impe:;ative. 

— # 

^Conduct a status survey to determine supply of and demand 
for teachers in vocational education. 

State administrator*^ should know that teacher education programs 

t * 

ire in fact preparing a sufficient nupber of new teachers ^t© account 

for normal turnover and expansion. Attempts should be made to 
determine the long-range requirements for vocational education*- 
teachers^ 

Be flexible in meeting pre-service and in-service needs 
of teachers J make fields sumer^ 'and evening courses , 
available to potential teachers. 

All states seem to hav^ a general problem of making teacher 
education available in a variety of ways to meet the special 
requireifrents of teachets. • * • ' , 
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Inprove the uHUzoHon of teacher education staff .b}f ccxibining . 
courses vSiich cere ess-sntiatly camon to all vocational areas. 

^ This^issue condemns the practice of offering separate teacher 

• education courses in a single institution for xJifferent vocational' 
areas, particularly courses which can be construed as common to all 

^ vocational education areas. Institutions ^re urged td make adjust- 
ments where such obvious duplication occbrs. 

Examine the praeticee of state fundi^ of 
vocational teacher education. . ' 

States vary widely in the extent to which they invest in 

vocational teacher education. In the ab'sence of . definitive data, 

it is beUeved ^hat some states have so '^weaned" the teacher education 

program that its^actual effectiveness is impaired. 4 Corollary to 

the general problem suggests that states should know what they are 

actually getting for their investment in teacher education, re^^fd- ^ 

• less of the size' of this investment. Comparative data should be * * 

^ , » 

^ obtained on a national basis about the actual investment in -teacher 

O t 

education. • • * 

• ^ * «*- 

Include evaluation and preparation of inatructional 
materials in teacher education programs.' ' ' ^ . 

^ ... ' . . - 

^ Thig item implies the need^ for "cusricular material in vocational 

ecfucation and implies further that development of instructional 

material for a variety ol vocational programs should be undertaken' 

. by, under the diredtidn'of ,^or in close relationship .to teacher 

education. Other tilings being equal, teacher education is (or should 

be) in a strategic position to evaluate instructional'materials and 

supervise the preparation of such materials. 

' 46 
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Encourage *vo(^ioria3. e^itcation teachers to reccmrend ^ i 
^ potential vooatiorial -education teaakej^s. ' *' . 

Every teacher finds* in most of his classes an outstanffTng studenJt 

who seems to have desirable qualities to become an outstanding 

vocational education teacher* This Is one part of the total recruit- 

— I I # - . 

ment program* Vocational* education teachers are urged to become 
sensitive to their potential for suggesting teachers, either from 
their classes or from their business and Industrial contacts. 

Develop and implement programs for preiparing 
an increoBed number of teacher educators. 

How a person becomes. a teacher educator seems clouded , in mystery. 

Very little is being donejto find potential teacher educators and to 

provide them with special ^workshops, institutes, or , seminars in order 

to speed up the process of becoming sensitive to the many facets of 

teacher education. Few if any states would have the capacity to 

organize and conduct teach^er education preparation programs. This 

appears to be a national EPDA problem which could be implemented by r 

national leadership and ,j>rovided in two or more areas thrcrc4^u^ ^he 

nation at periodic intervals. 

Sell the decision-maker s% on the importance of ted^her education. 
This entire project i^„beamecr toward the task of bringing te^^r 
education prgminently to. tl^e^ attention of the decisionv-makers. The 
question of what is needed i-Ti' the way of teacher education should 
accoBipany all vocational* e^uc^tion program plans. 
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develop etate^de and regional structures to ^promote 
cooperation among teacher education programs* 

Although the re^pbos.ibility for teachet education should be 

fixed in any state, talents^thrpughout the state and in other 

i 

instituti*ons, should be used. * . * , 

Pr\spide a direct ^'pipeline" betu)een the state agency 
and teacher education J^nstitutions. ^ 

In some, states, evidence indicate^ that teacher educators feel 

they are too far removed from state agencies responsible for progr^ 

development and^ that the problems and issues confronting tTeacher. 

• education do not get to decision-makers at the s^tate level. 

Poll local administrators and instructors regarding 
vocational teacher education services needed. * 

Teacher educato/s mu^t maintain a continuous relationship with 

,the employers of vocational education teachers for the purpose of ■ 

knowing firsthand about the kinds of tea chit -education s'ervices 

needed to improve the instructional capacities of teachers. 



Recognize corrmmity college credit for vocaStonal teacher education. 
Concepts of the "open curriculud"'*in tea^jhf r educatrion^ should 
prevail to the extent t^t a potential teacker can he |iven credit 
for similar or identical .edudation requirements in teacher education. 
The new teacher in" training should , have an opportunity to "challenge" 
any teacher education course wpon the basis of prior completion or 
prior experience related to the course. - - ^ 
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Arrange for the joint appointment of teacher education 
faculty to conmarity college facilities and to vocational 
education facilities at other universities* 

^, » This technique, where feasible, can assure depth to teacher 

education and can utilize competencies in a two-way process in ^ . 

teacher education. . ' 

Arrange for the appointment of state, agency personnel 

to vocational teacher education faculties on a part-^time basis I 

The advantages of close involvanent of the state agency personnel 

in the teacher education program are obvious. Benefits are gained- 

both by the teacher educator and the state agency personnel; new 

and experienced teachers have an oppo.rtunity to become acquainted 

witk state agency personnel and can ^Iftrtre their hopes and fears with 

the policy makers in vocationa»r education. 

, . 4 

$ 

Use both resident and itinerant teacher educators* 

This item is not only a convenience for teachers but tends to 
keep them in frequent contact with progressive development in teach- 
ing and learriing. Use of itinerant teachers makes it possible to 
tak^ advantage of specialized experiences which may not be available' 
among resident teacher educators. * 

Make available many forms of financial .as^stance to teachers. ^ 
Increased emphasis upon teachei: education suggests that some of 
the funds for teacher education should be devoted to direct assistance 
for teachers. The ultimate goal would-be t;o provide all teacher 
education programs at no fexpense to the teacher, even to the point 
of giving 'an honorarium for the teacher to attend some kinds of 
teacher, education programs^ 
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. Diaaemiriat^ intfomjaSion about pocational teacher " , " 

education to 'all ^riierested gtoupa. \ ^ * 

Information about vocational teat:her education is one of the 

best-kept secrets in vocational education.. Until teacher educators 

make sucH information available, it is difficult to expect that all 

interested groups will provide strong support for teacher education, 

It is difficult to support that which you don't know much about or 

do not understand. ♦ , • 

Develop vocational education personnel as individuals 
beyond mere "occupational preparedness* 

Occupational competency has been a hallmark in vocational 

teaching. However, the principles of teacher education^ go far 

beyond the single requirement of occupational competency. Programs 

of teacher education must have 'elements of a broadening nature and 

must be in tune with contemporary needed-teaching the. culturally 

di'sadvantaged student, for example. ' ^ 

Apply AMIDS (Area Manpower '"Institute fot the development 
of Staff) on a broader front. 

The AMIDS programs actually perform many teacher education 

functions which have been ignored, or possibly not specifically 

provided by the vocational educational legislation or the ^tate 

plaas. Teacher education is needed on a broader front Ctran is 

commonly provided in the states; commitment has been largely to 

^r^-service teacher" education. Close collaboration with AMDS will 

benefit both programs: (1) extend teacher education to a larger 

group, and (2) provide teacher education expertise which is not 

totally available in AMIDS^ programs.? 
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Adapt cev^^fication format to permit entry from business 
and industry and from baccalaureate programs^ 

A frequent criticism of vocational education J.S that it does 

npt provide a reasonable open entry to employment of teachers from* 

business, industry, and other baccalaureate programs. Expansion 

hoped for in vocational education will require that states evaluate 

thej.r Certification requirements to be sutle that such requirements 

are' not excluding desirable teachers in vocational education! . 

Modernize teaching techniques: use .a variety of teaching methods. 
Teacher education programs should exemplify the best possible 
teaching.. From the standpoint of instruction, teacher education 
programs should use modern devices and a variety of teaching methods 
to demonstrate by actual example their concerp for the individual 
teacher. . » - * 

■ . ' ^* 

Provide teaching specialists for various^ special student groixps. 

This is an opportunity for teacher education administration to * 

bring ^teaching' specialists to special groups of teachers — basic 

education^ English as a second language, curriculum for the 

handicalpped and the disadvantaged^ and the like. This need must be 

recognized by teacher educators; otherwise it may not be provided 

. i 

ajc all. 1 

■ ■ ; • * V , " 

Grant college, credit for certvfted occicpatzonal expervence. 
Some states have experinfented in granting college credit for 
occupational experience. This practice seems to be highly desirable 
•and all .states are urged to institute such a program, ^r to review 
and update programs now available. 
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Identify Specific Procedures to be Used^to Improve the Effectiveness 
of Vocational Teacher Education 

Develop wore effective follcw-iqp of -first^year and 
second-year vocational education teachers. 

For the most part these 'are the formative years for the 

vocational educaCion teacher-"the period of time when teachers 

neBd tlje most help on the job, a^d with realrJLife^instructional 

- * situations- Teacher educators must be available to^glve assistance 

when needed. Furthermore, teacher educators could collect data 

continuously concerning the instructional problems of new teachers 

and then use these data to modify teacher education. 

/ ' ^ . 

Make a state-wide &tudy of total efforts in vocational 
teacher education. 

Tbis is part of the ger>feral knowledge that each state should 
possess about the actual programs of teacher education. Relevant 
data about, vocaticjjj^ teacher education is sc^ce. Too little is 
known about the nature of th^ total effort, its strengths and 
weaknesses. " 



Develop better corrmunications from the state offiqe , 
relative to resources (types ^ of funds) .available for 
-special workshops in teacher education. / ' ' ' 

In the absence of statewide efforts to Coordinate professional 

development, each teacher education institution" must shift for 

itself in attempts to" provide special services. Frequently these 

attempts are handicapped because of the lack of (or poor)/communica- 

tion with the state agency. On the 6ther hand, all teacher education 

age^icies should 'take the initiative to know what resources are 
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available from the fedrt^l level. 

Develop guidelines^ on a national basis^ for the evaluation 
^ of teacher education progrwps- by the individual stages. 
•» ' ' ' ' 

Opinion is nearly equally divided concei'ning Che relevance of 

this item. (Ag^many people ^isagree, or are undecided, as agree.) 

It would appear to be advantageous for teacher educators ^to know ^ 

about national attitudes concerning criteria for evaluation; the 

fear is reiated to imposing national criteria which may reduce 

>» • * 

local* initiative. , 

Encourage all Divisions of AVA^ and, associated teacher ^ ^ 
education groups j to work together in support of vocational 
teacher education. ^ 

Tea'cher education frequently gets lost in relation to the major 

decisions about vocational education. Certa^ly one element of 

vocational education pommon to all Divisions of AVA i^ teacher 

education. It seem§/obvious that all Huvisions should develop 

strong concerns abput and support for tieacher education. 



Develop plans' %6 improve the 'Compe:teytcxj oj teqcher educators. 

' ? • 

No satisfactory means has yet been devised ^In vocational 

\ . ^ ■ ■ I. • 

education tt) jirovide. self-renewal activities for-teacher educ;ators. 
This is an urgent item worthy of specif considetation and support 
of EPDA programs; This problem is national in scope and cuts 
across all area^ of vocational education. , . , 

*' * • * 

Develop a state-wide vocational education management 
system which includes vocational teacher education. 

. This item is somewhat controversial. One out of three person^ 

consulted tended to disagree;or was undecided about- the matter. It 



does seem reasonable that if any part pf vocational education is ' 
.evaluated, teacher education should not be excluded, •Disagreement 
and indecision about this issue may suggest more direct self- 
evaluation activities among teacher educators,/^ 

Utilize the resou^oes of the State Adoiaory Coicnoil . - 
in vocational 'teacher education planning. 

Teacher educators should take the initiative to keep state 

advisory councils advised about the total program of teacher ' ' 

education and urge such councils to review and study teacher 

education resources in each state. 

Explore the further development and utilization of 
correspondence^ooursea in vocational teacher education. 

Despite a strong negative attitude, (four to one against), this 

item may have 'significant value. Few, if any, persons would ag^e 

with the item as a total replacement for present teacher training 

activities. However, vocational teachers (the isolated teacher 

for example) for whom teacher education is not readily available ' 

cannot be ignored and must be served in the same manner as other 

teachers. 

Promote field experiences and internships for ' : 

vocational teacher -education. • & 

Realization pf this item can follow many paths "find is another 

example of, the need for teacher education to explore new waysan^ 

dimensions of relevance. ' 
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Establish a program with an audio^m2ual speeiaHst 
to assist* in designing^ setectingj and producing medva 



f or , more effective 



teaching procedures. 



One of tKe critical needs in teacher educatioa is adequate 
prpvision for jcurricului development laboratories ^ich include 
the pr||iuctij)n of audio-Visual Instructional aids* Tor nearly 
a decade thiJe provision has been recognized in federal legislation 
hilt is yet to becofae a feality. . . » 



FlcTi^experimtnWl^ studies 'conttasting alterr^tive 
, methods of vocational teacher education. 

• • \ 

Teacher education programs must axperimentr'Tjrcadly with 
methodology 'in teacher educatiin. Principles of flexibility and , 
individual instruction apply to teach'er education' and too often > 
teacher. education has 'been accused of making one suit which is 
s^pposed«.to fit all people. The item calls for variety irt teacher, 
education. 

Increase attention to the development of research competencves' 
. as an integral part of vocational teacher education, 

^ Teacher ^educatidn programs appear to be the logical source 

for Che development of research competencies among« vocational ^ 

educators^ Not. only should teacher educatipn programs realize 

and develop this potential; but state agencies should move toward 

utilizing thkse resources for developing research competencies 

and to secure a greater, degree of implementatjion of research data 

ifi instructional ptograms. i ^' 



'^etp teabhers djavelop and' maintctin posiHve cctHtudee taoard 
. :(Jork which they in turn will impcsrt to iheir atudenta. 

*, 

. That teachers naxst develop positive attitudes about' the world 
of work is a widely accepted cbncept. How th^s cana>e accomplished 
by teachers should te -included in the methodology of teacher educat 

• Encourage the exchange of teacher educators on a 
regional or national basis ^ 

Although sixty percent of the persons consulted on this issue ' 
expressed a favorable reaction, there are practical problems which 
tend to inhibit exchange of teaser educators. Opportunity; for 
exchange of teacher educators as participants in class work in 
te^rcher education is limited to the- summer period; exchange of 
teacher educators for the purpose of planning and design of teacher 
education programs "has not yet become popular. Realization of the' 
goals implied by this item depends largely upon stimulation by the 
provi^ons of BPDA, 

Develop a centralized/teaaher ^^ducation program so that- teachers^ 
, are knowledgeable in all areas of vocational education. 

inherent in the goals of the VocationajL Education Amendments of 

1968 is -the idea that teachers in one area of vocational educatio^n 

acquire knowledge and understanding of the vocational education 

program in other are^s. The concept of' a centralized core about 

all vocational education appears to have value despite a two-to-one 

negative Reaction, to this iteta by previous reviewers. 

Test resource materials- for effectiveness before publication. 
The^logic of thl,s point is obvious. Nevertheless/ some evidence 
seems to- exist that ^jlldt testing -and field testing of resource' 
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materials,' although highly desirable, are not Mrrie'd out. \ ^ 

* Involve teachdvB'^in developing instructional materials* 

This is a logical step and can add relevance to instructional 
material development. 

^* * 

Make available to teacher educators alt materials and 
equipment ihat are (joaildhle to teachers in local districts. 

One of the tragedies in teacher education is that some programs 

lack adequate ma^Tferials and equipment. Teacher education programs 

should at least be able to deal with materials and equipment commonly 

found in local districts. Failure to supply this minimum quantity 

of material is as unsound a^ furnishing material'^and equipment of 

such a sophistic^d nature that it is b'eyond the grasp of teachers 

in a local district. 



Extend and improve interchange by putting teacher educators 
' ''where the action is" for feecpack^and problems of instruction.' 

This issue has been identified in a number of forms and it 

would be difficult to find fault with the obvious advantages of * . 

teacher education completely in tune with contemporary instruction 

in vocational education. Unquestionabl^ tlTe issue is representajvive 

of one 'of the imperative qualities of teacfi^ education. 

Use qualified part-time instructors . to teach field ct^sseSj both 

^ ^ ' \ 



, pre-s^rvice and in-service. 

This technique for improving teacher education .was strongl^y 
recommended by vocational educators , across the natien. * In addition 
to the opportunities t(J provide expertise not fourrd in the permanent 
teacher education staff^ use of part-titne instructors makes it 



possible to utilize teacber education talent in local districts 
^ and in busin^sfe. • ' 

• ^Use ETV network as a 7neangA>f reaching large numbers * • 

• of teachers^ ^ , 

Seventy.'five *pefcent of the -people cqrisulted about this ite^i* 

reacted favorably. However^ before long-range investments are made, 

the research on the effectiveness pf ETV .must be reviewed* Despite 

great interest in an^ -concern for ET\r, teacher education has not 

experimented vit.h its' use suf fi^ciently to warrant positive conclusions 

about its value as an alternative to other methods. 

' • * *- 

'Of fer -evening and weekend workshops and seminars. 

Every possible means should be u£ed to provide teacher education 

r » 

programs at the convenience of teachers. Expanding the options for 
teachers Us to be- 'encouraged. Hbwev?r, use of evenings and weekends 
can only be regarded^ as one of the possible options. 

• -9 

In^ease the us^ of media for self^evaluation by teachers. 

A teacber never "arrive-s.," Throughout hfs* professional life a 
teacher is faced with the problem of teachings himself how to teach 
effectively. The technique of self '-evaluation of instruction is an 

imperative aspect of teacher education. ' . ' - ^ 

' ' ' ' '* ' , ' 

Eccpand.phe use of advisory groups, in personnel development. ^. o 

• Generous use/ of advisory services as an aid' in reaching decisions 
about professional development is highly recommended. ; 



Unify teacher education organizations in higher education 
^institutions^ 

Negative reMjtioii to this itea (40%)' is probably rooted in 
fear of losing CT^diTtable axA well-est^ablished patterns of teacher 
education. Dupli-cating and overlapping of services .(particularly 
coinnJbn areas) within a single institution are Nevertheless difficult 
ta justify^* . ' , ^ 

Develop behavioral cbjectives for teacher education* 

This is an exceedingly desirable means of improving instruction 
and provides an excellent x>pportunfty for teacher ^education either 
to validate existing programs or to see clearly what additions are 
needed, 

* ' ^ » . / 

Provide opportunities for teacher educators to ^ 

attend pro fessionah meetings ^ • ^ • 

' Evidently some states isolate their teacher .educators' from ^ " . 

professional relationships witli their peers. Dialogue and general 

exchange ^f 'ideas among teacher educators tend to stimulate ' ^ 

creativeness. r 

IrissemlnaVe knoDledge of exemplary program and techniques. 
A ^p^ram of disseminating knowledge about exemplary programs 
of^;reacher education is essential. Too often a teacher educator 
hears about new developments by accident. At present there is no 
regularly operating procedure to accomplish thi§ task. / 

Provide inrservioe education for supervisors of student teachers. ' 
Supervisors of student teachers, must have frequent opportunities 
to review and adjust their goals and procedures in the light of 



fheir* combined ea^perience with s&udent teachers. In additipnj results 

of research and r^rports of successful practices in related areas must 

be made available to supervisors. 
* •» 

, Build incentives for profeeeional development. • 

. , A carrot out ip front attracts most people. Although it can be 
argued that each person has to find his own carrot (set personal ' 

•goals on the basis of^kelf-analysis) , it is well-known that c^netary 
and other kinds of rewards helpP Some societies place a teacher at 
the very top of the social Structure, Perhaps vocational education 
should take a long-range view toward developing some kinds of ^ ' 
recognition for the master teacli^r. Ninety-two percent of the 
persons consulted believe in building incentives for professional 
development. 



\ 
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Whtt Kinds of Resources am^l^eeded to Expand . and Improve 
Vocational Teacher Educationfi^ir^ 

Provide <xdditij>ml fuhdy^g^ including a substantial financial, , 
^ "plan for teacher educdtion facilities and equipment. 

Definitive review and ^n^Lysis of actual funding for vocational 

- teacher education are not available for the contemporary program*. 

Among th6*states, do one knows for certain the «xact status and' 

condition concerning allocation of financial resources for teacher 

education* . 

^ An assumption generally made about "teacher, education facilities 

is that they are poor* Consideration could well be given to coti-- 

struction and facility expenditures for teacher education. \^ 

Upilize more relevant innovation in instruction. • 

Objections to innovations in teacher education programs would 

y 

be hard to understand. Obviously progressive, up-to-date, creative, 
and imaginative programs are imperative. One of the -implicatioc^ of 
this issue is strong self-policing* teacher education programs. 

Use a variety of rmlti-media resources . 

Most certainly expansion and improvement of teacher education 
should include liberal use of a variety of multi-media resources. 
The extent to which these items are actually available for teacher' 
educ^cTbn across the nation is not knowil* 

Provide continual accjass to instruction and counseling resources. 
*• 

^ • r 

Too cfften- teacher education stops when the vocational instructor 
• * 

leaves the campus and completes basic requirements for certification. 

• . 6x 
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One of •the imperative ways to improve the .effectiveness of teacher 

/ * ./ 

education is to make teacher education resources available continuously 

; ' > ' 

to teachers throughout' their teaching careers. 

Coordinate ''software" development between teachers and speouzlistSf 

Development of software resources for teacher education must 

include teachers in order to provide relevance to teaching requirements. 

m 

Specialists must be used to provide a "leading edge" in software 

development and to avoid the need to make continuous improvements on 

/ ^ 

possibly outmoded materials. 

Provide rr^re individualized instruction on a continuing basis. 

A basic principle of teacher educatioif . is that it must 'exemplify ' 

* 

individualized instruction. By actual example teacher educators must 
proyi.de individualized instructional §ituat4.ons. *One of the goals of 
teacher e'ducation is" to achieve individualized instruction in vocational 
education classes. 

Develop a "learning resource center^" ' } 

By defii\J.tion, a "learning resource center" represents the *best of 
instructional technology and multi-media. Research in teacher education 
has defined/the parameters of such learning centers, including design 
of appropriate buildings. The assumption that present teacher education 
facilities do not live up to desirable standards i^* well-founded. 

Pr6i>ide opportunities to renew occupational experiences. 

The need for updating the occupa^tional experiences of vocational 
education instructors is becoming more acute with increased technology. 
Such programs should become a part of a statewide plan, and Iteacher 
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educators should play a significant role in this plan« 

Experiment in the development of exemplary in-^service progrcans. 
In-service training programs for vocational education^teachers 
represent a major critical need in teacher education. All states 
must develop strong programs of in-service 'teapher education. 

Provide for employment of epecialized education consultants 
and make full use of school and cormunity resources* 

This point has been emphasized repeatedly and probably represents 

one of the largely untapped resources fbr improvement and expansion 

of teacher education'; it requires a little imagination, detailed 

planning, and a lot of hard work. ^ ^ 



Provide proper funding ^ minimizing soft money. 

Soft money-is attractive, and available*, and should be used. 

However the foundations of improved and expanded teache'r education 
programs must be based on 'available h^rd money. 

Publicize vocational teaohec education and its availability 
in the state', 

• ■ 

Structure and availability of teacher education programs are 

not thoroughly understood by vocational education teachers: among 
* 

educators and policy-makers generally, the purpose, structure, and ^ 
content of vocational teacher education constitute an almost unknown 
quality. ^ 

Develop better liaison between State Boards and 
teacher education staffs . \ ^ 

Centrallty of teacher education is the scheme of quality in 

vocational education that suggests the desirability of two-way 
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comaunication between the State Board for vocational education andu 
teacher education. The situation is not resolved by informing St^te 
Boards about teacher education;, teacher education must b'e accountable 
to State Boards for quality dimensions among teachets* 

I4uke better use of teacher education progrcwia ojb intern 
experience for "vocational educators x^o are moving to " 
positions of larger administrative responsibility. 

Leadership development of potential administrative personnel 

could well provide substantial experience on the firing line of 

teacher education. After all, the nature of the administrator's job 

is affected by the quality of the vocational instructor.^ In addition, 

such intern experience could bring administrative problems into the 

, 3tructu;re of teacher education. 

Study the possibility of using the resources of the 
post^secondary institutions. .^^ , 

The case in point is that any teacheFleducation program which is 

confined entirely to the university campus can overlook* a wealth jof 

other resources. One of these resources is the post-secondary 

institution which does not now figure prominently in teacher education. 

Develop^ basic textual materials for vocational teacher 
education programs. ^ 

More than one-third Of the respondents to this issue do not 
^ regard development of basic textual materials as an aid to improving 
and- expanding teacher education. On'th^ one hand, there is a lack of 
such, materials which are generally useful across the board; on the 
pther hand, teacher education must ^maintain a degree of freedom 
from conformity to any rig^.d system of basic textual materials. 
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The fact that two-thirds of the res pond enrs -found value in the i'tan^ 
suggests that it is a viable element of improvement^ bHt that tly» 
hazards involved must be recognized. ^r^ 



V 



^Assign administrators to vocational teacher education programs 
' who are especially prepared for this responsibility. 

Evidently administrative responsibility and authority for *; 

vocational teacher education are assigned in some states to person^ 

with little" background, understanding, . or sympathy for teacher 

education. Ob<?iously, an improved and expanded teacher education 

program can grow effectively when the administration is knowledgeable 

about teacher education. > 

Regularize an annual assessment of the products of teacher 
education as feedback for improvement. , ^ 

Regularizing an assessment of vocational teacher education, by 

«» * ♦ 

reference to the teachers themselves, is unqiiestionabXy representative 
o^ a desirable feedback pattern. 



Encourage local education authority to take initiative for the 
professional development of , vocational education personnel. 

Some enthusia^sm for professional development must be generated 

frojn within the local educational authority. Local plans should be 

realized in cooperation with general state agency plans and in 

cooperation with teacher education programs. 

Vrovide funding specifically for teach&r education by adding 
an amendment to the vocational education, act. ' 

• !: ' - 

Support for this item (75% of the .respondents) represent? 

inadequate funding of teacher education by some of- the'States; 

consequently, fprced funding by establishing a teacher education 
' ' ' » • # . « 
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• cgt^gory^in the legislation seems attractive. , Precisely how this 
action would actually improve arid expand teacher education is not 
clear; alternatives should be prepared. 

Concentrate on vising industry as a resoi/roe for 
• training voaational teachers. • 

Reactors divided equally upon the relevance of this item as a 

resource for' teacher education* Evidently' use of this avenue in the 

training proceduMS among' the states is not widespread. However,' 

there can be no doubt but what industry does represent a pot6ntiat- 

resource. * * 

N . ' ! ' ^ 

Explore the potential of- industry financing vocational 
teacher education. 

Some union's have funds which have been used to provide annual 
seminars to update certain teachers of vocational' education. Such 
programs have been generally excellent. Becabee of the imperative 
need for in-service teacher education,, these potential resources 
should be explored. ' 

Provide a national program which will underwrite in-service 
and pre^servioe programs for teacher education in vocational 
education. 

Most of the funds for teacher education have been used in 
pre-service type programs. Expansion in the number of teachers 
needed, as well as development of a nationwide emphasis upon' 
• in-service programs, means thgt substantial funding is necessary. 

The centrality of the teacher in vocational education, and the 
numbers involved, suggest the need for substantial national funding 
of these efforts. . * , 
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Develop strong liaison with Research Coordinating Units, ^ 

The Reseach Coordinating Unit(RCU) is definitely anaew resource 

for te^acher education; The RCU provides innnediate access to research 

related to teaching and learning, and to development (models, for * 
\ , J ^ 

example) in teacher education. 



7 



67 



ERIC 



.66 



Whtt if the Role of AVA in VocttiontI Tetcher Education? 

Relate dystematically i^th national educaH^l organizaUons j 
wtth bu8%ne88^and industrial associations^ and with othef ' 
groups for the purpose of influencing 'and strengthening 
program, of vocational teacher education . 

Respondents felt that the^e tasks were unquestionably a respon- 

sibi.lity of AVA. Concentrated effort by AVA to represent vocational 

teacher education among all other national groups wo6ld in fact" 

represent the best interests of teacher education. X 

. 'Promote specxfib allocation of federal fwvis for vocational- 
teacher education (get teacher educationTbut of the "anciVUmi" 
class). ' 

Teacher education is far tpo important in the general scheme of 
vocational education to bg^ost amid a general coUertion'of miscel- 
laneous aspects, o.f voMtional 4du«fation. AVA tS strongly urged to 
secure either categorical financial aid, or other means, in national 
legislation to" focus major attention on teache^^education. 

Consider re-establishmertt of personnel exchange within AVA. 
This item received only mild approval. Perhaps the divided 
vote represents a 'feeling that such service is not needed. However 
if^it is needed, AVA is the logical 'organization to take action. 

Establish liaison be.tween AVA and school accreditation agencies 
■ to work Reward approval of vocational^eacher education program. 

• Teachex; education in vocational education must become a part of 

the accyrediting process and it appears by general agreement In this " 

study tharAVA must promotejthe accrediting process for teacher 

• education* Appointment of ieach^Y educators to accreditation 

■ r 1 
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cocsaittees is highly recommended- 



Tdke AVA to the field for teachers—offer regional^ smll group 
metingp^ '^ciraiit riders s-I'^or. "drive-in" confereribi^. 

* Teacher education reinforces agaii^^an item already well-known' 

the .fact that the teacher in the field does not ha^vi^ saf fjLpient , 

professional relations with the national organizations. . 'Jeacfrer 

education accepts the responsibility to develop pride in-'AVA, out • 

the organization needs to establish e^tra services and relationship 



with teachers. 
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FYoiride support for 'national programs of prof^sional development 

this item points towarcl professional development • of all 

vocational education personnel (programs such as those arising out 

'% '. . « , ■ 

of USOE-EPDA) and places ^peci^l-^emphasis uppn'^the vocational 

education teacher* ' - * ^-i 

. / \ 

. Disseminate info^^tion about "teacher education programs. 

" * <t 
^ The--TtyTe''QfAVA in dlissemin^ting informatitjn about teacher 
* : . ' ' " • . . * 

education practices was strongly established by t^e study . ' Imple-,^ 

, mentation jLs probably a major task of the teacher education depart- 

V ^ ' ^ ; ^ ^ ^ ' \ ' 

ment working in cl^ose^cooperation with dividiana^ teach^er ec^ucatioj^ 
efforts. . . » , ^ * ' \ \ ' ' 

PrWide liaison with*,state 'dssodiaticSns^ for, promotion ' [^f 
of personne-Z developrnent . * ' " 

^his^item was strongly empha^^ized by th? national sttidy and . 
^ reflects a. general national need to sensitize state assoc^ tl6ns . ^ 
to action in professional -developr&ent. 



Assist- in the develmrnent of criteria for ^teacher educators • 
Two *out three people who responded to this item were in ^ 
favor of the development sudh criteria. Support fqr this role 
of i/7k-^ha reaction against v^t appears to be extremely variable 
standards ^related to selection of teacher educators.^ ' - ' 

Maintain a directory of teacher education personnel. 
^ ■ Mo^e than SQZ of the people responding to this item designated 
it as an imperative role of AVA. Implementation pf this role could 
, well become a task of the teacher education department. 

, Initiate cormlttees fpr^the stvdy of peacher e<k4cation curricula. 
Periodic national stiidies of tha total ^vocational teacher 
education program (pre-service and in-service)' ate urgently needed. 
Such studies (probably to be supported ^ EPDA) must contain the 
factual datX^about teacher education "ai^d clearly show extremes .and • 
. trends* The role of AVA is to encourage the 'develo^ent of su'cH ! 
^studies, not necessarily to become actually involved in the study. 

Encourage study of personrie^l development problems by division ' 
corrmittees and urge inter-division comrmmication regaz^ding 
^ teacher education. , 

It is the role of AVA* to continue to emphasize professional 
development' as an integral part* of di\d.sion concerns.' 

Continue to emphaeize and eocpaiid' inforrmtioml materials ^ j 
on vocational teacher educati^. ' 

!^VA must a-ssume a role in relation to in forma tion^abput teacher 

education. At present it is difficult to describe, o^ a national 

^bas|Ls, ' the total .teacher education program. 
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• *\^^ish relevimt teacher* education iKstructional rrateriale, 

•«-*^s5essaent of the actual need for such materials is tbe task of 
the teacher education de{>artiaent# Although this item was highly. 
Recommended, the exact dimensions of the problem are not known. 



A:rrGKde' for ^zestir.ony abcuz vooat^lorjal z-eacneT education 

zc he presented zo Congreeeional qcrrrlzzeea. ' ' 

. The status of teacher education, ir©\jding its strong and weak 

areas, must be brought to the attention of the Congress aloYig witl:^ 

bcher data used by the Congri^ss in its reviews of vocational education. 



Cc^jiuaz a Kaz'lonal confjBve>^.oe* on ^cvaz'^onal zeaohev educazion 
-^si'^llar zc z>e legislazive and posz-seacndary occjipazzonal 
(Conferences . ^ 

Eighty-five percent of the persons consulted see great valu6 in 
suc1i a national conference. *Tfie conference would not only focus 
attention upon teacher education and personnel development, but 
would go a long' way in getting at teacher education issues ^hichj^' 
need further attention. * . 

Zevelcz: cc^rehensive AVA yearcco<s incZuding chapters on 
vhylcscz'<> , ^.ezkodsj and ozker facets\of' vocazional education. 

The literature of vocational education is unquestionably a weak 

link in the total national program. Frequent publication (as -well 

as updating) of general kinds of information about vocational 

4 - 

education is essential* 
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STADT, Ronald \l. 

Southern Illinois University 

Carbondale, Illinpis 

STANGER, Norman R# 
National Advisory Council 
California ^ ' * . 
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St6CKS, Steve jw/ 
Nac-ional Adviffoxy Council 
•Cbcnard, California 
•» 

""STONE, Thomas 

State Department of Education 
Ptetre, South Dakota 

^STREICHER, Sidney 
Instructor, Technical Education 
.Odessa, Texas 

STRONG, rterle E, 
University of Wisconsin 
Madison, Wisconsin 

SYLVESTER, gralph 
Universi<:y of California- 
Los Angeles, California 

TENNEY, Av Webster 
USOE-DVTE 
Washington, D*C* 

TOLONEN, Paul 

Mt. Hood Community College 
Gresham, Oregon 



*KiRREN, Bill / ' 
State Department of Education 
Augufrta, Maine 

WEAGRAFF, Patrick J. 
University of California 
Los Angeles, California • 

WICKHAM, -J^anette J. 
Instructor, Home Economics' 
Topeka, Kansas 

WI(;GINS, Lloyd L. 
Oklahoma State University 
Stillwater, Oklahoma 

WILLLAMSON, Mary Lohe 

State Department of Education 

Frankfurt, Kentucky 




IN ADDITION: 

Eighty unlisted delegates to the AVA 
December 19/Q.. 



...)•,■■, / • • • • • 

Convention in New Of leans^ Loulsfana 9i 



ERIC 
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